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Abstract: The National Education Policy (NEP) 2020
seeks to reform education by focusing on the learner. The
NEP incorporates recommendations from the Education
Commission (1964-66) and the Justice J. S. Verma
Commission (2012), as well as previous versions of the
policy — National Policy on Education 1986 (NPE 1986/92),
Right of Children to Free and Compulsory Education Act,
2009, and Rights of Persons with Disabilities (RPWD)
Act, 2016. The NEP 2020 is a big step forward since it
emphasizes kids’ entire development by assuring access,
relevance, equity, quality, and solid foundational learning.
Stakeholders in the education industry may learn a lot
from the new policy. This research, written by KPMG
in India, examines the impact of the NEP and identifies
several opportunities that have arisen as a result of the
new policy. Significantly, the policy emphasizes four
critical reform areas: curricular adjustments to establish
strong fundamental abilities, enhancing learning quality
at all levels of education, shifting evaluation methods, and,
ultimately, the need for systemic transformation. The year
2020 has been a landmark year for countries all across the
world. Apart from COVID-19, the introduction of the New
Education Policy (NEP) 2020 was another significant move
in India. Various committees have advocated increasing
the budget allocation for education to 6% of GDP on a
regular basis, which has piqued the interest of scholars.
The goal of this article is to identify the NEP 2020 concerns
and priorities.

Keywords: Free and compulsory education act, Education
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. INTRODUCTION

Countries plan to improve their educational systems (Rizvi and
Lingard, 2009). The Government of India (GOI) has created
the National Policy on Education to encourage education across
all economic strata and to include common/ordinary people

in the mainstream (NPE). This strategy covers a wide range
of topics, from elementary school education (literacy level)
to institutions for higher education (specialization) - in both
rural and urban contexts. The government of India proposed
and disseminated the first NPE in 1968, the second policy in
1986, and the third major reformative policy in 2020, all of
which were presented and disseminated by the current Prime
Minister of India, Narendra Modi (Govt. of India, 2020). The
National Education Policy 2020 is a new beginning for India’s
educational system. It is a large-scale project matched with the
nation’s current educational needs, with the goal of bringing
significant educational reforms to the country. This program
will undoubtedly be a watershed event in India’s education
system, as the country invests extensively and takes pleasure
in its long and illustrious educational heritage. The policy
is comprehensive, all-encompassing, and far-sighted, and
it will undoubtedly play a major role in the country’s future
development. Its purpose is to make the educational framework
broad, adaptive, multidisciplinary, and tailored to the needs of
the twenty-first century as well as the Sustainable Development
Goals for 2030. The policy is driven by the nation’s rich heritage,
which includes old and timeless knowledge and thoughts. The
policy aims to restore the grandeur of Nalanda, Takshashila,
and Vallabhi by instilling in its students a critical understanding
of India’s rich culture, values, and traditions. The policy strives
to not only bring out learners’ hidden talents, but also to prepare
human beings with good ethical principles, rational thought,
and scientific temper, as well as a creative imagination. It
aspires to produce citizens who will contribute to the creation
of a society that is free of bias, inclusive, and plural, as our
constitution envisions. Lord Macaulay eloquently illustrated
that if we wish to dismantle the backbone of a country like
India, we can simply do it by destroying its rich cultural history
and educational system. They were the ones who made us
Indians feel inferior to the system that was in place at the time
and lowered its beautiful glory to insignificance. The strategy
currently seeks to restore the previous splendor of our historical
educational system by emphasizing our rich and diverse cultural
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heritage while also aligning it with the new contemporary needs
of a global society.

I1. HistoricaL EvoLuTioN oF EbucaTtioN PoOLICIES
oF INDIA

Following independence in 1947, the Government of
India faced numerous obstacles, including illiteracy. The
Government of India established and financed a variety of
programs, laws, and regulations to combat illiteracy. Maulana
Abul Kalam Azad, India’s first Education Minister, envisioned
a unified education system based on strong central government
control of the education system and policies. The University
Education Commission (1948—1949), the Secondary Education
Commission (1952-1953), the Kothari Commission (1964—
1966), and the University Grants Commission (November 1956)
were established by the Union Government to propose ideas
to improve India’s educational systems. The Science Policy
Resolution was accepted by Jawaharlal Nehru, India’s first
Prime Minister, in order to boost science education. The Nehru
government has supported outstanding education institutes
(such as the Indian Institute of Technology) in order to promote
engineering and science (IITs). The National Council for
Educational Research and Training (NCERT) was established
as an autonomous agency by the Union Government in 1961.
The goal of this mechanism is to provide advice to governments
on the formation and implementation of educational programs.

The National Education Plan (NEP) aims to create curriculum
synergies from Early Childhood Care and Education (ECCE)
to school and higher education. The NEP emphasizes the
importance of developing a national curricular and pedagogical
framework that is competency-based, inclusive, innovative, and
focuses on children’s overall development. The human value
system is intended to be imbued in school curriculum, which
will allow greater flexibility and expose pupils to future abilities
in computation, coding, design thinking, digital literacy, ethical
and moral reasoning, and so on. The NEP encourages the
development of strong basic skills beginning in early life. In
addition, the strategy envisions a new way of thinking about
vocational education by integrating it throughout secondary
and higher education and building a credit framework to allow
for vertical and horizontal mobility between the two. Quality
enhancement in learning outcomes is one of the more prominent
themes throughout the policy paper. The NEP highlights a
number of activities, including excellent learning settings, the
use of ICT resources for training, experiential learning, and
boosting faculty quality, among others. Moving ECCE and
school pedagogy to the 5+3+3+4 framework, as well as a three-
tiered institutional design in higher education (research focus,
teaching focus, and autonomous degree-granting colleges with
strong employability focus) are positive developments for
the sector. Educational institutions must make plans to take
advantage of the policy’s recommendations. It has accurately
translated the demands of learners by allowing them greater
choice in selecting subjects that are aligned with their goals.

Multiple entry and exit points, as well as the concept of an
academic credit bank, will ensure that they continue to learn.

The policy’s transformational characteristics are highly
supported by the structural changes that are taking place in the
ECCE, school, and higher education segments, as well as crucial
digital elements. The NEP has undoubtedly generated a need for
long-term planning at both the federal and state levels in order to
fulfill policy objectives. Themes like scalability, autonomy, and
accreditation emphasize the importance of making optimal use
of both academic and non-academic resources, such as faculty,
infrastructural capacity (such as a school complex), digital mode
of delivery, and more money. The goal is to establish national-
level certification and standard-setting organizations that will
drive quality and focus on improving learning outcomes at their
heart while also providing the most freedom and autonomy in
the broader administrative structure. By delivering accessible
and equitable quality education and fostering lifelong learning
opportunities for all in the next decade, the NEP 2020 is
intended to put India on pace to achieve objective four of the
2030 agenda for sustainable development. The transformational
changes outlined for the ECCE, higher, and vocational education
segments are highlighted in the following sections, followed by
stakeholder-specific action takeaways.

III. THE FirsT NaTiONAL PoLicy oN Epucation, 1968

The first NEP was announced in 1968 by Prime Minister Indira
Gandhi’s government, based on the study and recommendations
of the Kothari Commission (1964—1966). The program was
viewed as requiring “radical transformation” and promoting
equitable educational opportunities (for both rural and urban
areas) in order to achieve national integration and better cultural
and economic growth. However, the choice to make Hindi the
national language sparked debate. To establish a single language
throughout India, the policy called for the use and acquisition of
Hindi. The ancient Sanskrit language, which was considered a
vital element of India’s culture and legacy, was also encouraged
to be taught under this strategy. This policy was also aligned
to encourage physical education and the culture of sports and
games. The NPE of 1968 proposed for education spending to
increase to 6% of national revenue (Govt. of India, 1968).

IV. SEconD NATIONAL PoLIicY oN EbucaTion, 1986

Former Prime Minister Rajiv Gandhi introduced a new
National Policy in 1986 to promote education at all levels of
society. “Special Emphasis on the Elimination of Inequalities
and to Sequalise the Educational Opportunity,” according
to the accepted policy, regardless of caste (scheduled caste,
scheduled tribes), gender (predominantly for females), or
economic background. Scholarships, subsidies, allowances,
adult education, and a variety of other techniques to encourage
social integration were all part of the policy. This NPE is
notable for its ‘“child-centered approach,” particularly in
primary education, and for launching “Operation Blackboard,”
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a popular educational reform. The goal was to improve primary
schools all around the country. With the establishment of the
Indira Gandhi National Open University (IGNOU) in 1985,
the policy expanded the open and distance university system
(IGNOU, 1985). This policy is based on Mahatma Gandhi’s
ideology of promoting development (both economic and social)
at the grassroots level in rural India (Govt. of India, 1986).

V. REVISIONS IN SECOND NATIONAL PoLICY ON
EbpucaTtioN IN 1992 anD 2005

Former Prime Minister PV Narasimha Rao amended the NEP
in 1992. The Common Entrance Examination was adopted as
part of this education agenda (CEE). Manmohan Singh, India’s
previous Prime Minister announced a new “Common Minimum
Program” program. Under the NEP, 1986, the Program of
Action (PoA) 1992 proposed a unified entrance exam for all
India-based vocational and technical training admissions.

VI. THIRD NATIONAL PoLICY ON EDpUcATION, 2020

The Ministry of Human Resource Development (MHRD)
presented a draft of the National Economic Plan (NEP) in 2019,
which was followed by many proposals and consultations
from stakeholders and the general public. Reduced curriculum
content is discussed in the Draft NEP in order to improve vital
learning and critical thinking. The goal is to foster a holistic
approach to learning that includes hands-on experiences, group
discussions, and analysis. For the first time, it also mentions a
curriculum change. The most notable change is the shift from
al0+2+3toas+3+3+4 pedagogical structure. There
is an attempt to maximize learning depending on children’s
cognitive development. The cabinet (senate) passed a NEP on
July 29, 2020, with the goal of introducing various changes
to India’s current education system. The NEP 2020 scripts a
substantial advancement in our educational system by being
both appropriate and liberal. The National Education Policy
has proclaimed a new vision for school education, presenting
the system with a much-needed revision and reform agenda.
It has outlined a vision for a fundamental shift in the way
education is delivered, presenting new opportunities for
education sector stakeholders while ensuring that every
school-aged kid in India has equitable access to and receives
a high-quality education.

VII. ApPrOACH TO TEACHER EDUCATION

Recognizing that teachers will need to be trained in both subject
and pedagogy, teacher education will be gradually relocated to
interdisciplinary colleges and universities by 2030. As schools
and universities become more multidisciplinary, they will strive
to have excellent education departments that provide B.Ed.,
M.Ed., and Ph.D. degrees in education. By 2030, a 4-year
integrated B.Ed. degree that teaches a variety of knowledge
content and pedagogy and incorporates significant practical

experience in the form of student-teaching at local schools will
be the minimum degree qualification for teaching. The 2-year
B.Ed. programs will be offered by the same interdisciplinary
schools that offer the 4-year integrated B.Ed., and will only be
open to students who have already earned bachelor’s degrees
in other specialized fields. These B.Ed. programs may also
be modified as 1-year B.Ed. programs and will be available
only to those who have finished the equivalent of a 4-year
multidisciplinary Bachelor’s Degree or who have a Master’s
degree in a specialization and seek to teach in that area. Only
recognized multidisciplinary higher education institutions
offering 4-year integrated B.Ed. programs would be able to
offer such B.Ed. degrees. Multidisciplinary higher education
institutions that offer the 4-year in-class integrated B.Ed.
program and are accredited for ODL may also offer high-quality
B.Ed. programs in blended or ODL mode to students in remote
or difficult-to-access locations, as well as in-service teachers
seeking to improve their qualifications, with appropriate robust
arrangements for mentoring and practice cum training and
student-teaching components of the program.

VIII. EpucATiON PoLICY IN INDEPENDENT INDIA

There were no important commissions or reports in the
British period after the Sargent Commission. Even the
report of the Sargent Commission was never published.
Following the transfer of power, the Central Advisory Board
of Education (CABE) decided to establish two commissions,
one for university education and the other for secondary
education, realizing that the needs of independent India
would differ. It became clear that India’s education system
would be overhauled. This decision was made at a time when
the promises made to the people in the field of education
during the independence war were about to be fulfilled. The
provision of free and compulsory education until the age of
14 years was contested in the Constituent Assembly, and these
arguments eventually found expression in the Constitution
of India’s Directive Principles of State Policy. The country’s
educational strategy had set a goal of developing a universal
elementary education system by 1960. In order to meet the
country’s needs, necessary reforms were made to the secondary
and higher education systems (Saikia, 1998). With India’s
independence, a new chapter in education policy began. The
enormous diversity of Indian society has resulted in a slew
of difficulties and challenges. The government established
education commissions to address these issues and make
recommendations for comprehensive policies to address
educational issues and improve India’s educational system.

In 1950, India approved the Constitution after gaining
independence. Both the state and the federal governments
were given responsibilities for education. The framers of the
Constitution realized that a well-educated electorate is critical
to the stability and progress of a democratically-governed
society. The principle of ‘equality of educational opportunity’
was highlighted in the Constitution, as was the accomplishment
of social justice through a policy of ‘positive discrimination.’
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Education policies in independent India have been heavily
impacted by the Education Commissions that have been
established from time to time. The highlights of these significant
commissions’ recommendations are described in the section
that follows.

[X. UniversiTy Epucation Commission (1948)

The University Education Commission of 1948, chaired by
Dr. S. Radhakrishnan, was the first commission established in
independent India to report on the state of Indian university
education and recommend improvements and extensions that
would be desirable to meet the country’s current and future
needs (Aggarwal, 1993). The Commission, which issued a
comprehensive and lengthy report, was tasked with not only
reorienting the educational system to meet the challenges
posed by a long period of colonization, but also with increasing
the country’s overall prosperity, establishing an effective and
functional democracy, and reducing socio-economic disparities.
One of the main goals of the education strategy that the country
was proposing to establish was higher education for future

generations. This Commission aspired to establish universities
that would provide information and wisdom for a person’s
overall development. It saw university education as a crucial
step toward a higher degree of education. The fundamental
purpose of establishing a university in a specific region was
to make higher education available to people from all walks of
life, regardless of region, caste, gender, or location. All B.Ed.
programs will include pedagogy training in both tried-and-true
and cutting-edge techniques, such as pedagogy for foundational
literacy and numeracy, multi-level teaching and evaluation,
teaching children with disabilities, teaching children with
special interests or talents, educational technology, and learner-
centered and collaborative learning. All B.Ed. programs will
include extensive practical training, such as in-classroom
teaching at local schools. While teaching any subject or
performing any activity, all B.Ed. programs will emphasize
the practice of the Fundamental Duties (Article 51A) of the
Indian Constitution, as well as other constitutional obligations.
It will also integrate environmental knowledge and sensitivity
toward conservation and sustainable development into school
curricula, making environmental education a mandatory part of
the curriculum.
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Because knowledge is a deep-seated treasure, and education’s
duty is to assist in its manifestation, learning should be
comprehensive, coordinated, and joyful. Curriculum and
pedagogy must be completely reoriented and rebuilt in order to
achieve these objectives.

At each stage of learning, from pre-school through higher
education, specific sets of aptitudes and talents will be identified
for reconciliation and consolidation. The curriculum’s content

on the Policy Document of NET 2020

will have to be pared down to its essentials in order to make
room for the development of critical thinking and reasoning
that isn’t based on rote memorization but rather stimulates
analysis and discussion-based learning. Experiential learning,
which incorporates integrated pedagogies such as story-telling
and arts integration, will be used at all levels of education,
allowing students to comprehend the relationship between
subjects and adopt a multidisciplinary approach. Classroom
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pedagogies will transition toward competency-based learning
and technique to overcome any barriers to achieving learning
outcomes. Art interaction is one such cross-curricular academic
practice that incorporates various parts of art and culture as the
basis for learning ideas across topics. The use of a coordinated
methodology will strengthen the connections between training
and culture. Integrating sports and education under the banner
of holistic development, which would improve physical and
psychological well-being as well as cognitive capacities, is
urgently needed. The National Education Policy 2020 serves as
a benchmark for providing multidisciplinary and flexible higher
education to students and future generations by incorporating
multidisciplinary universities and colleges, multiple entry and
exit points in a degree program, a national academic credit
bank, autonomous institutions, a common entrance test, the
establishment of the Higher Education Commission of India
(HECI), and professional standard-setting bodies into its
system.

There would be no hard-core separation between what we
today call ‘vocational’ or ‘academic’ streams, among ‘arts,’
‘humanities,” and ‘sciences,” with the NEP 2020, as the holistic
approach would offer a wide range of courses and subjects with
no demarcation between what is ‘curricular’ or ‘extracurricular,’
as the holistic approach would offer a wide range of courses
and subjects with no demarcation between what is ‘curricular’
or India’s languages are among the world’s richest, most
scientific, and expressive, with a vast library of ancient and
present literature. It is therefore critical for young citizens
to be aware of their country’s rich and various languages in
order to appreciate the diverse cultures’ perspectives and the
treasure they possess in the form of values and traditions. The
mother tongue should be employed as a medium of instruction
since it will provide a solid basis for creative thinking. At the
outset, every effort should be made to ensure that there is no
gap between the learner’s mother language and the medium of
instruction.Local or native sign languages must also be taken
into account. For pupils with hearing impairments, Indian
Sign Language (ISL) will be standardized across the country,
and national and state curricular materials will be developed.
Along with language proficiency, space must be made for the
development of scientific temper, creativity, and innovation,
physical education, logical reasoning, and occupational
exposure. Ahimsa, satya, diversity, respect for all individuals
and their innate skills regardless of their background, respect
for the environment, and helpfulness are all qualities that
should be valued and adequately cultivated in learners to help
them become better persons for life.

X. EQUITABLE AND INCLUSIVE EDUCATION: LEARNING
FOR ALL

The most powerful tool for attaining social justice and equality
is education. While inclusive and equitable education is an
important aim in and of itself, it is also necessary for building
an inclusive and equitable society in which all citizens have

the opportunity to dream, flourish, and contribute to the nation.
The education system in India must be designed to benefit
India’s children, so that no child is denied the opportunity to
learn and flourish as a result of their birth or upbringing. This
Policy states that one of the key aims of all education sector
development programs will continue to be closing the social
category disparities in access, participation, and learning
outcomes in school education. While the Indian education
system and subsequent government policies have made steady
progress in closing gender and social category gaps at all levels
of school education, large disparities still exist, particularly
at the secondary level, especially for socioeconomically
disadvantaged groups who have historically been
underrepresented in education. Gender identities (particularly
female and transgender individuals), socio-cultural identities
(such as Scheduled Castes, Scheduled Tribes, OBCs, and
minorities), geographical identities (such as students from
villages, small towns, and aspirational districts), disabilities
(including learning disabilities), and socio-economic conditions
can all be used to categorize Socio-Economically Disadvantag-
ed Groups (SEDGs) (such as migrant communities, low
income households, children in vulnerable situations, victims
of or children of victims of trafficking, orphans including child
beggars in urban areas, and the urban poor). While school
enrollment drops continuously from Grade 1 to Grade 12, the
decline is far more pronounced for each of these SEDGs, with
even bigger declines for female students within each of these
SEDGs, and typically steeper in higher education.

Only new initiatives will be able to meet new problems and
conditions. The current surge in pandemics has brought to
light the importance of being prepared with other strategies for
coping with the crisis. In light of this, the National Education
Policy 2020 acknowledges the value of technology while also
addressing its possible risks and perils. It asks for well-designed
research that shows how we may maximize the benefits of
using technology as a vehicle for 21st-century education while
avoiding the disadvantages. To meet the current and future
challenges of providing quality education to all, existing digital
platforms and ongoing ICT-based educational efforts must
be enhanced. The policy includes ideas such as pilot studies
for online education, digital infrastructure, online teaching
platforms and tools, bridging the digital divide, virtual labs,
teacher training and incentives, and blended learning models,
all of which will contribute to India becoming a global
superpower in the field of technology by addressing these needs
and preparing its learners with the appropriate technological
approach.

XI. CoNCLUSION

The NEP 2020 provides an elaborative framework for a
country’s educational system to develop. In most cases,
replacing a policy takes decades. The present policy is the third
in the series, and it succeeds the NEP from 1986. The NEP 2020
lays forth a clear roadmap for the country’s education. It is not,
however, obligatory to follow. Top universities from around the
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world would be eligible to establish campuses in the country
under NEP 2020. The NEP 2020 places a strong emphasis on
reforming the curriculum. The board examinations will be
overhauled, with a focus on encouraging students to develop
critical thinking skills and providing them with hands-on
learning opportunities. The most important thing is that students
will be taught all of their subjects in their native language. The
NEP 2020 aims to meet the demand for specialists in a variety
of disciplines, from agriculture to artificial intelligence. India
needs to be ready for what is to come. The goal of this policy is
to humanize education by introducing multi-disciplinary, inter-
disciplinary, and trans-disciplinary approaches with a focus
on humanities-related disciplines. Even a student pursuing a
professional degree can now study some humanities subjects,
which was not possible under previous policies. Furthermore,
this policy places a strong emphasis on vocational skills in order
to fulfill the increased demand for workers, as well as a focus
on employability through skilling. The current policy considers
teacher education to be a critical component.

The Policy is devoted to increasing educational investment
significantly, as investing in the education of young citizens
can be the most fruitful kind of investment for the country’s
future. To raise public investment in education to 6% of
GDP, the Centre and the States will have to work together as
a team. This will be vitally important in attaining the policy’s
objectives. The NEP 2020 includes numerous provisions for
realizing the goals of many aspirant Indians and restoring the
dignity and prestige of the educational system. However, in the
end, good implementation is critical to the success of any policy
that is enacted. It is up to the federal and state governments to
join hands and work together to ensure that it is implemented
efficiently and effectively not only on paper but also in the
classroom. Such an effective execution will necessitate a long-
term vision, as well as many projects and actions that must
be coordinated by multiple bodies at both the national and
individual levels. The current approach in education allows
for flexibility by utilizing transferable credit banks to address
high dropout rates. At the primary level, putting more focus on
the mother tongue/local language would undoubtedly reduce
dropout rates and improve children’ learning capacities. The
focus on Indianization, which would result in the development
of better people for the country, is the most significant aspect
of this new program. Furthermore, the NEP 2020 lays the
groundwork for some young, eager understudies to be equipped
with the necessary skill set. Its proper implementation will be
the key to its success. It will continue to grade V. NEP 2020
is predicted to change the educational landscape in the near
future, bolstering India’s claim to becoming a superpower.

REFERENCES

[1] M. L. Alhojailan, “Thematic analysis: A critical review
of its process and evaluation,” West East Journal of
Social Sciences, vol. 1, no. 1, pp. 8-21, 2012.

[2] L. Birt, S. Scott, D. Cavers, C. Campbell, and F. Walter,
“Member checking: A tool to enhance trustworthiness

(3]

(4]

(3]

(6]

(7]

(8]

(9]

[10]

[11]

[13]

or merely a nod to validation?,” Qualitative Health
Research, vol. 26, no. 13, pp. 1802-1811, 2016.

G. A. Bowen, “Document analysis as a qualitative
research method,” Qualitative Research Journal, vol.
9, no. 2, pp. 27-40, 2009, doi: https://doi:10.3316/
QRJ0902027.

V. Braun, and V. Clarke, “Using thematic analysis in
psychology,” Qualitative Research in Psychology, vol.
3, no. 2, pp. 77-101, 2006.

J. S. Chima, “Are participants in ethnonationalist
movement’s  rational-choosers, socially-embedded
actors, or  psychologically-instinctive  beings?
Motivations and worldviews of Sikh separatists from
India,” Studies in Conflict and Terrorism, pp. 1-22, 2020,
doi: https://doi.org/10.1080/1057610X.2020.1711604.

K. Devi, “Aspects of School Education in NEP 2020,”
2020. [Online]. Available: https://www.theindiaforum.
in/ article/school-education-nep-2020#

Govt. of India, ‘“National Education Policy, 1968,”
1968. [Online]. Available: https://web.archive.org/
web/20090731002808/http://www.education.nic.in/
policy/npe-1968.pdf

Govt. of India, ‘“National Education Policy, 1986,”
1986.  [Online].  Available:  https://web.archive.
org/web/2009061907563 1/http://education.nic.in/
cd50years/g/T/49/0T490401.htm

Govt. of India, ‘“National Education Policy, 2020,”
2020. [Online]. Available: https://www.mhrd.gov.in/
sites/  upload_files/mhrd/files/NEP_Final English 0.
pdf

I. Holloway, and K. Galvin, Qualitative Research in
Nursing and Healthcare. John Wiley & Sons, 2016.

IGNOU, “The Indira Gandhi National Open University
Act 1985 (No. 50 of 1985),” 1985. [Online].
Available:  http://www.ignou.ac.in/userfiles/IGNOU
ACT(Amended%201il1%2024 09 19).pdf

R. P. S. Kaurav, S. Rajput, and R. Baber, “Factors
affecting the acceptance of e-learning by students: A
study of e-learning programs in Gwalior, India,” South
Asian Journal of Management, vol. 26, no. 1, pp. 76-95,
2019.

L. S.Nowell, J. M. Norris, D. E. White, and N. J. Moules,
“Thematic analysis: Striving to meet the trustworthiness
criteria,” International Journal of Qualitative Methods,
vol. 16, no. 1, pp. 1-13, 2017, doi: https://doi.org/
10.1177/1609406917733847

NVivo Help, “About hierarchy charts,” 2020. [Online].
Auvailable: http://help-nv11.gsrinternational.com/ desktop/
concepts/about hierarchy charts.htm

NVivo Help, “About project maps,” 2020. [Online].
Available: http://help-nv11.qgsrinternational.com/desktop/
concepts/About_project maps.htm



46 ANWESH: International Journal of Management and Information Technology

Volume 7 Issue 2 September 2022

[16]

National Education Policy 2020 - Ministry of Human
Resource Development Government of India. [Online].
Available: https://www.mhrd.gov.in/sites/upload_files/
mhrd/files/NEP_Final English 0.pdf

V. M. Naidu, “The New Education Policy 2020 is set
to be a landmark in India’s history of education,” The
Times of India, Aug. 2020.

“NEP 2020: A comparison with the 1986 education
policy,” [Online]. Available: https://www.
educationtimes.com/article/editors-pick/77527635

Z. O’Leary, The Essential Guide to Doing Your
Research Project, 2nd ed. Thousand Oaks, CA: SAGE
Publications, Inc., 2014.

W. H. Percy, K. Kostere, and S. Kostere, “The qualitative
report generic qualitative research in psychology
recommended APA citation generic qualitative research
in psychology,” The Qualitative Report, vol. 20, no. 2,

pp. 76-85, 2015. [Online]. Available: http://nsuworks.
nova.edu/tqr85.%5Cnhttp://nsuworks.nova.edu/tqr/
vol20/iss2/7

F. Rizvi, and B. Lingard, Globalizing Education Policy.
Routledge, 2009.

L. Silova, J. Rappleye, and E. Auld, “Beyond the western
horizon: Rethinking education, values, and policy
transfer,” in Handbook of Education Policy Studies.
Singapore: Springer, 2020, pp. 3-29.

J. Sinclair, and M. Cardew-Hall, “The folksonomy
tag cloud: When is it useful?,” Journal of Information
Science, vol. 34, no. 1, pp. 15-29, 2008.

H. Singh, and A. K. Dey, “Listen to my story:
Contribution of patients to their healthcare through
effective communication with doctors,” Health
Services Management Research,” 2020, doi: https://doi.
org/10.1177/0951484820952308.



