
IntroductIon

The word motivation comes from the Latin word motivus 
(moving cause). Motivation is often described as internal 
and external forces which act on people and initiate a 
particular behaviour. The theory of motivation is approached 
in three ways. The first approach is the behavioural 
approach and it lies in the philosophy of reinforce desired 
behaviour. This approach is based on the works and theories 
of Burrhus Frederic Skinner (1904-1990). The second 
view of motivation is the cognitive view which is closely 
related to the works of Jean Piaget. The cognitive view 
to motivation gives importance to intrinsic motivation or 
motivation from inside one’s own self. The third approach to 
motivation is the humanistic approach which proposes that 
when some needs are unmet people are motivated to satisfy 
those deficiency needs. Maslow’s hierarchy of needs and 
Frederick Herzberg’s motivation hygiene theory are based 
on the humanistic views of motivation. 

In organizations like schools where the performance of 
the institution depends greatly on the human resource 
that is employed and the thrust is on knowledge workers, 
motivation is an important factor which has to be optimally 
managed with requisite process designs. It has been observed 
that high motivation among teachers to perform tasks lead to 
an enthusiastic approach in performing both academic and 
non academic tasks while low levels of motivation lead to 
disinterest and apathy even in performing routine school 
work.

A study of related literature revealed that studies on teacher 
motivation mostly can be divided into two categories, one 
which assessed the importance of teacher motivation to the 
performance of schools and the other which studied the 
factors which contributed to teacher motivation.  Brumback 
(1986) found that there were significant differences in the 
academic scores of students who were taught by teachers 
with high job satisfaction levels from those who were taught 
by those who had low job satisfaction levels. Maehr (1984) 
had postulated that performance of teachers will improve 
with high motivational levels. Thus performance of both 
teachers and students has been linked to motivation. 

Several studies have been conducted in order to identify 
factors which motivate teachers. Lortie (1975) said that 
teachers were motivated by student achievement. If 
students did well, understood what was taught to them by 
the teachers and achieved good results, it motivated the 
teachers. Sergiovanni and Starrat (1979) suggested that 
the fulfillment of esteem needs was a strong motivator for 
teachers. It was surmised that when students did well, it was 
a direct commentary on the quality of teachers’ teaching 
abilities. Thus when students did well, the esteem needs of 
the teachers were also met. There were other studies such as 
Miskel (1974, 1979), Holdaway (1978) and Johnston (1985) 
which found that there were certain variables which the 
principals or heads of schools could control in order to ensure 
teacher motivation. These included recognition of good 
work, opportunities for professional development leadership 
styles and other organizational variables. Karsli and Hale 
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(2009) in their study concluded that the motivation of school 
teachers was affected by the way in which the management 
of the school approached the issue of motivating teachers. 
Dehaloo (2011) in his study concluded that the motivation 
of teachers was dependent on their remuneration, safety as 
also on opportunities of self actualization and interpersonal 
relationships with school management. Mansfield, Wosnitza 
and Beltman (2012) had proposed a conceptual framework 
for teacher motivation which included “ within-person 
consequences” and “ person-environment consequences ”.

A study of related literature showed that most studies had been 
conducted to perform the simple exercise of only identifying 
the various factors which motivate school teachers. Further, 
most of the studies had been unidimensional in nature 
and sought to study and explore only one factor at a time. 
Thus a comparative multidimensional study, analysis, and 
categorization of the various factors which affected the 
motivation of school teachers was pertinent and necessary. 
The present study sought to bridge this gap and began 
from where the previous studies ended.  The objective of 
the study was not only to identify but most importantly to 
comparatively analyze the various factors which motivate 
school teachers and categorize them. In order to categorize 
the factors the study attempted to isolate factors which have 
differential impacts on the motivational levels. The study 
also tried to isolate factors into ones that were drivers for 
a person to choose the profession of teaching and ones that 
were drivers for a person to continue giving his or her best 
every day at work and categorize them into initiating drivers 
and sustaining drivers. 

Methodology

This was a descriptive research study without any 
intervention on the part of the researcher. The study was 
conducted in two parts. In the first part two focus group 
discussions were held involving ten participants each. 
The participants included teachers, principals of schools, 
members of school management, and parents, all residing 
and working in the districts of Darjeeling and Jalpaiguri in 
West Bengal. The participants discussed the various factors 
that motivated school teachers to perform to their best at 
work. The various factors that were brought up and the 
arguments for and against were noted. These factors were 
then broadly classified into six categories. All the factors 
that were brought up could be categorized into one or the 
other of the six broad categories. Thus the various factors 
that influence motivation of school teachers were taken to 
be the following:-

1. Colleagues 2. Management 3. School Infrastructure
4. Students 5. Work 6. Personal

In the second part of the study a random sample of school 
teachers teaching in the districts of Darjeeling and Jalpaiguri 

in West Bengal (N=111) was taken and a questionnaire 
survey was conducted among them. The response to a 
confidential questionnaire that was given to the sample was 
analyzed for the purposes of the study.  The software used 
for the quantitative analysis was SPSS 17.0.

The analysis was designed on the basis of the study where 
the respondents rated their efforts to give their best at work 
in school on a five point scale. The respondents then rated 
their interactions and situational experiences with their 
colleagues, school management, school infrastructure, 
students, the work itself, and personal life on the same five 
point scale. This scale was: 1= Terrible 2= Not satisfactory 
3= Satisfactory 4= Good   5= Excellent. It was assumed that 
the factors were independent and did not influence each 
other. 

Tests of reliability and validity were conducted to test data 
for validity and reliability. On the basis of the responses to 
the first question wherein the respondents rated their efforts 
to give their best at work in school: a bi-variate co-relational 
analysis was done with each of the following six questions 
representing the six major variables as stated above. A 
ranking was developed for the set based on the value of the 
correlation coefficient. The relative importance of each of 
the variables was then mapped. 

reSultS

 The results of the study are presented in the Tables 1, 2 and 
3.

The reliability test using SPSS 17.0 yielded the value 
of Cronbach’s α at .932. This showed that the instrument 
that was used for the purpose was reliable. To test the 
construct validity, principal component analysis was done. 
The  Kaiser-Meyer-Olkin measure of sampling adequacy ( 
KMO = .892 ) and Bartlett’s test of sphericity ( χ2= 436.77 
, p< 0.00 )  showed that factorization was justified. The 
principal component analysis extracted one component, thus 
confirming unidimensionality of the scale. Hence construct 
validity was established. 

The correlation coefficient (r) ≥.7 was taken to be high and 
correlation coefficient (r)  greater than equal to .5 but less 
than .7  ( .5 ≤ r < .7 ) was taken to be moderate for this 
study. The results in Table 2 show that all the factors have a 
moderate to high correlation with the motivation level of the 
teachers. Thus these factors can all be said to have significant 
impact on the motivation of school teachers. Thus the work 
itself was seen to be the most significant motivator while 
colleagues, students and school infrastructure were seen to 
be strong motivators for the teachers. School management 
and family and personal life were seen to be moderate 
motivators. 
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AnAlySIS And InterPretAtIonS

The objective of the study was to identify, analyze, and 
categorize the various factors which affect the motivation of 
school teachers. In this context it was primarily relevant to 
check if the factors chosen by the researcher were relevant 
to the cause of the study. The results of the study revealed 
that all the factors which were chosen by the researcher 
presented high to moderate correlation with the motivational 
levels of the teachers. The factors thus could be taken to be 
relevant and rational to the cause of the study.

The second objective of the study was to conduct a 
comparative analysis of the various factors that affected 
the motivation of school teachers.  Thus the different 
factors were ranked in order of the value of the correlation 
coefficient which illustrated the correlation between the 
factor and the motivation of the teacher to give his or her 
best at work in school (Table 3).  An analysis of the results of 
the study revealed that it was the work itself which was the 
primary motivator for school teachers. This observation can 
be interpreted with a critical analysis of the nature of the job 
of teaching itself. The job of teaching and that of a teacher 
is interactive, interpersonal and many a times it goes beyond 

Table 1: Descriptive Statistics 1

n range Minimum Maximum Mean
Statistic Statistic Statistic Statistic Statistic Std. error

VAR00001 111 4.00 1.00 5.00 2.9279 .13588
VAR00002 111 4.00 1.00 5.00 2.6847 .11936
VAR00003 111 4.00 1.00 5.00 2.4234 .10362
VAR00004 111 4.00 1.00 5.00 2.4775 .10773
VAR00005 111 4.00 1.00 5.00 2.5586 .11060
VAR00006 111 4.00 1.00 5.00 2.5946 .11616
VAR00007 111 4.00 1.00 5.00 2.3874 .10489
Valid N (listwise) 111

Table 2: descriptive Statistics 2

Std. deviation Variance
Statistic Statistic

VAR00001 1.43154 2.049
VAR00002 1.25757 1.581
VAR00003 1.09170 1.192
VAR00004 1.13496 1.288
VAR00005 1.16529 1.358
VAR00006 1.22384 1.498
VAR00007 1.10512 1.221

table 3: correlation between factors and motivation

Variable Correlation Coefficient rank 
Colleagues .785 2
Management .642 6
Infrastructure  & facilities .760 3
Students .722 4
The work itself .787 1
Family and personal life .684 5
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the standard rules of duty and work to affect personal lives 
as well. It requires passionate involvement on the part of a 
teacher to be effective inside the classroom and outside it. 
It is difficult for people who do not like their work to be a 
teacher in the long term. School teachers represent a widely 
respected set of people in the Indian context. Historically 
they had formed the most important segment of a society 
and were revered by kings and commons. In India where 
first generation literacy is abundant school teachers are seen 
to be the architects of a child’s future. So the job of teaching 
and the work that it entails brings forth respectability in the 
society at large and among parents and students in particular. 
One aspect of the respect that school teachers enjoy is that 
it is longitudinal in nature and not situation specific which 
means the respect does not accrue  due to a specific incident 
or situation but is long term (often for life )  and is dependent 
on the quality of the teacher and the person. This in itself is 
a huge motivation for many teachers. This was emphasized 
by the participants in the focus group discussions that 
were conducted by the researcher. The nature of the work 
of a school teacher brings a relatively stress free work 
environment as compared to other professions. There are 
paid vacations and most often fixed timings for each work 
day with little chance of unexpected extensions in work 
hours.  Transport is arranged by the school to and from the 
school as well and nowadays decent school infrastructure 
is provided in many schools. The advent of the new pay 
rules teachers are comfortably placed in terms of salary as 
well. One reason why the job of teaching itself is an inherent 
motivator is the sense of power that it brings to teachers. The 
position of power comes from the top down design of the 
process of knowledge dissemination in classrooms as well 
as the power to rate and appraise student performance. The 
power points of the job of teaching can be characterized as 
the following  :-

• Power to impart knowledge or teach 
• Power to appraise and rate student performance 
• Power to judge actions of students
• Power to reward or punish
• Power to motivate , demoralize , insult , respect or 

praise

The sources of the power that a teacher wields has the 
following sources;-

Operational power: This comes from the day to day 
operations of the job itself. The hierarchical teaching 
methodology, subjective appraisal and rating of student 
performance, ability to subjectively judge students and 
discipline them all find their sources in operational power 
systems. 

Ideological and moral power:  This finds its source in the 
individual teacher and his moral and ideological setup. The 
power that one wields from this source results in durable 

respect and reverence. Respect and reverence can be 
strategically used as a base of power. For example teachers 
who do not take private tuitions, may be more respected than 
teachers who do. This results in an enhanced respectability 
for the teachers who do not take private tuitions and this 
respect can be used as a power base. 

Political power: This type of power is brought forth by 
group dynamics, intra- group conflicts, and organizational 
politics. Sometimes a teacher or a group of teachers might 
have a powerful lobbying arm which was strengthened by a 
combination of various organizational factors. In teaching 
this evolves to involve an extrapolated group outside the 
organization like the parents, local government or even 
students and that increases the power play many folds. 

Thus the reasons for the work itself to be the most significant 
motivator could be the following:-

• Passionate and interactive nature of the job itself.
• Respectability
• Physical and material characteristics of the job
• Power 

The third  significant objective of the study  was to attempt 
to rationally categorize and group the various motivating 
factors. In the results of the study it was noted that students, 
work itself, colleagues, and school infrastructure presented 
highly significant factors of motivation while school 
management, personal and family life presented moderately 
significant factors of motivation. This led to a classification 
of these factors into two distinct types. 

type 1: These factors were the ones which presented highly 
significant factors of motivation and had some common 
characteristics. They presented factors which were frontline 
i.e. ones which the teachers faced, interacted with, and 
experienced everyday in their course of work. They directly 
affected their daily work life in school.  The common 
characteristics that the type 1 factors represented could  be 
described as follows:

• Essential to the daily operation of work 
• Direct work life experience 
• Ability to directly and comprehensively  affect work 

life
• Physical/ mental well-being of the teachers directly 

dependent on the quality of experience with these 
factors. 

An attempt to further categorize the type 1 factors revealed 
that they could themselves be classified as WHY factors and 
HOW factors. 

The ‘WHY’ factors presented the reasons as to why a person 
was motivated to be a teacher. They could be termed as the 
initiating motivators. These were:
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Figure 1: Why and hoW factors

The ‘HOW’ factors accentuate the ‘WHY’ factors and serve 
to act as support to the ‘WHY’ factors. The ‘HOW’ factors 
are sustainers. While the ‘WHY’ factors present the reasons 
as to why a person chooses to be a teacher the ‘HOW’ 
factors represent the interactions and support systems which 

motivate a teacher to perform optimally in his or her daily 
work. The HOW factors as brought forth by this study were : 

1. Colleagues   2. Infrastructure 

This can be represented in the form of the following chart.
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1. Students        2. Work itself 

This classification is based on the assumption that a person 
chose the teaching profession due to a love for teaching 
and shaping young minds or for the material benefits and 
physical well being that the profession brought or both. The 
‘WHY’ factors are factors which represent situations and 
experiences that a person could expect to confront when 
choosing the profession of teaching in a school. Thus these 
are factors which had primarily affected the decision to take 
up the profession. The ‘WHY’ factors can also be termed as 
initiators.

Type 2: These factors had moderate effect on the motivation 
of teachers. They were not overt factors that teachers 
experienced every day. Rather these were factors that were 
covert and influenced the overt factors. A school teacher 
did not meet the school management everyday during his 
or her work but the policies, rules, and work culture that the 
school management created in the school influenced his or 
her experience in school every day. A person’s motivation 
to work and hence his or her performance is influenced by 
his personal life at home or elsewhere. This factor again 
does not overtly influence the work by this presence at the 
workplace but seeks to covertly influence the motivation of 
the person at work. 

Thus the three fold objectives of the study of identification, 
comparative analysis, and categorization of the factors 
affecting the motivation of school teachers were fulfilled. 

SuMMAry And concluSIon

This study was a descriptive research survey which dwelt 
into the impact of various factors on the motivation of 
teachers. There were three objectives of the study:  the 
first objective was to identify factors which affected the 
motivation of school teachers, the second objective was to 
conduct a comparative analysis of the various factors, and 
the third objective was to categorize the factors.  The study 
was conducted in two stages. At the first stage two focus 
group discussions were held primarily with the objective 
of identifying factors which motivate school teachers at all 
levels.  At the second stage a questionnaire survey involving 
a random sample of 110 teachers from north Bengal was 
conducted.  The first objective of the questionnaire survey 

was to empirically verify whether the factors that emerged 
out of the focus group discussions were truly representative 
of the influences that motivated school teachers. The second 
objective of the questionnaire survey was to explore the 
relative influences of each factor on the motivation of school 
teachers and analyze the results. 

It was noted that the factors that had been chosen after 
the focus group discussion had a positive correlation to 
the motivation of the teachers. It was seen that one set of 
factors (which was described as Type 1) factors had a strong 
effect on the motivation of teachers. Another set of factors 
(described as Type 2) factors had a moderate influence on the 
motivation of teachers. Type 1 factors were further classified 
as WHY factors and HOW factors. The factors that affect 
motivation of school teachers were divided into factors 
which influenced a person’s decision to become teacher were 
the WHY factors or initiators. The factors which influenced 
a person’s motivation to give his or her best at school every 
day were HOW factors or sustainers. 
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